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Guidance

The Diagnostic Self-Review Document provides an opportunity for the school, with the assistance of the district, to assess
it's current level of performance in regard to the school leadership, teacher practices and decisions, curriculum
development and support, student social and emotional developmental health, and family and community engagement.
Schools should use the self-review as an opportunity to identify actions to be taken to improve student academic results
for the identified subgroup(s), describe the district resources to be used to implement the actions identified, and describe
the professional development activities planned to support the implementation of the actions to improve student
academic results.

The Diagnostic Self-Review Document and Report Template must be approved by the district’s Board of Education (for
New York City (NYC) schools, it must be approved by the Chancellor) and posted to the district’s website by Friday,
November 20, 2015, as well as kept on file at both the school and the district offices.

Completing This Form

v Before completing this form, please examine the rubric, and discuss the tenets and the statements of practice
with the district representative who will be assisting you in completing, reviewing and approving your LAP Self-
Assessment. As the rubric used for the Diagnostic Self-Review is the same one as used for Diagnostic Review for
School and District Effectiveness (DTSDE) conducted in Focus Districts, the DTSDE website
(http://www.p12.nysed.gov/accountability/diagnostic-tool-institute/home.html) contains helpful information

about the rubric.

v In collaboration with your school leadership team and your district representatives, complete the Self-Review by
identifying the strategies and practices you either are planning to implement or have implemented that meet the
needs of your school, as identified by the assessment.

o Pay particular attention to the performance of the subgroups that caused the school to be identified as
requiring a Local Assistance Plan (LAP).

o Use evaluative language and connect how the strategies and practices have or will impact teaching and
learning.

o Make sure the activities proposed reflect a new and robust direction or a continuation of practices that
are showing evidence-based positive results in closing the achievement gap(s).

v Be concise and clear when describing the evidence that supports your ratings.

¥ Provide information in the plan that addresses the “who, what, when, and why” of the strategies chosen to meet
the needs of the school.

v Please Note: The designation of a school as a LAP means that a school has areas that need improvement,
particularly as they relate to the subgroup(s) of students who are failing to make academic gains. These areas
should be reflected in the ratings, evidence and action plans outlined in this assessment.

v Before the completed Self-Review Document and Report Template are submitted to the Board of Education (for
NYC, the Chancellor) for approval, the school superintendent must meet with the school leadership to discuss and
revise the rubric ratings as appropriate.

A successfully completed Self-Review provides an accurate picture of your school and its needs and describes the actions
you and the district will take to address these needs. The evidence and plans for improvement described in the document
will closely align to the expectations put forth in the rubric, therefore aligning the plan to the optimal conditions for school
effectiveness.

If you have any questions regarding completion of the Local Assistance Plan Self Assessment, please send an email to
accountinfo@nysed.gov.
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*Student Sustainability or Student Stability is the percentage of students in the highest grade in a school who were also enrolled in that school
at any time during the previous school year. For example, if School A, which serves Grades 6-8, has 100 students enrolled in Grade 8 this year,
and 92 of those 100 students were also enrolled in School A last year, the stability rate for the school is 92 percent.



Rate each practice with an H, E, D, or | in the space provided. Before assigning a rating of Effective or Highly Effective to a Statement of Practice, the
school should pay particular attention to how the statement of practice is related to the performance of the subgroup(s) of students who caused the
school to be identified as requiring a LAP. When providing a response to a Statement of Practice that Is Effective, Developing, or Ineffective, the
school should specify whether actions will be targeted to the subgroup(s) of students who caused the school’s identification or be part of a whole
school transformation or turnaround strategy.

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture that lead to success, well-being and

high academic outcomes for all students via systems of continuous and sustainable school improvement.
| Statement of Practice 2.2: The school leader ensures that the school community shares the Specific, Measurable, Ambitious, Results-
| oriented, and Timely (SMART) goals/mission and long-term vision inclusive of core values that address the priorities outlined in the
| School Comprehensive Educational Plan (SCEP).
' | a) The SMART goals/mission and long-term vision are created and supported by staff, families, and
| students and are uniformly seen, heard, and known across the entire school community and affiliated
| partnerships.
| b) The school leader champions the implementation of a data-driven mission for student achievement
and well-being and holds the school community of stakeholders accountable for working to realize the
long-term vision and the school priorities as outlined in the SCEP and other school improvement
documents.
| c) The school leader and community stakeholders regularly monitor and evaluate progress toward
| attainment of SMART goals and priorities in the SCEP that are aligned to the long-term vision, making
adjustments when goals are not achieved, improvements are needed, and priorities become misaligned.
a) The SMART goals/mission and long-term vision are created and supported by a representative group
of staff, families, and students and some affiliated partnerships.
b) The school leader shares a data-driven mission for student achievement and well-being with the
| school community of stakeholders and has a plan for how to work together to realize this long-term
vision and the school priorities as outlined in the SCEP and other school improvement documents.
c) The school leader and community stakeholders monitor and evaluate progress ance or twice a year
| toward SMART goals and priorities in the SCEP aligned to the long-term vision.
| a) The SMART goals/mission and long-term vision are created with limited input by stakeholders, and are
in the process of being shared with staff, families, and students across the school community.
b) The school leader has a data-driven mission for student achievement and well-being, outlined in the
| SCEP, and is in the process of developing how the school community will work to realize the long-term
vision.
| ¢) The school leader is in the process of adapting SMART goals that better align to the long-term vision,
|| or these SMART goals exist but are not monitored and evaluated.
: a) The SMART goals/mission and long-term vision are unknown, not commonly understood, and/or have

not been shared with staff, families, and students across the school community.
| b) The school leader has not developed a data-driven mission that is connected to the long-term vision.
€) The school leader has not developed SMART goals or the current goals are not aligned to the long-

| term vision.
: Classroom Observations — # Visited: 37 D4 Documents Reviewad:
| X Interviews with Students — #: 15 Schedules — intervention and instructional,
| @ Interviews with Support Staff —#: 6 PST minutes, referrals, Building mission and
Interviews with Teachers — #: 10 goals, Counselor referral form, accountability
X Interviews with Parents/Guardians — #: 5 data
X Other: ml.,exel_me_ev_ng

Principal
All staff
District administrators




| Statement of Practice 2.3: Leaders make strategic decisions to organize programmatic, human, and fiscal capital resources.
T 5) The school leader collaborates with staff to create and use transparent systems and protocols that
| afford students and teachers the ability to fully benefit from a flexible and thoughtful program, which
includes a creative expanded learning time program, that are alighed to student achievement.
b) The school leader strategically recruits, hires, and sustains personnel. The leader uses a variety of
partner organizations to create a pool of internal and external human capital that enables the school to
creatively, equitably, and adequately meet the academic and social needs of all students. Where the
district makes the hiring decisions, the school leader articulates successfully the need for appropriate
staff.
c) The school leader analyzes and identifies fiscal capital available to the school community throughout
| the school year, making on-going strategic and sustainable decisions to fund targeted efforts aligned to
school-wide goals, considering the needs of all students and staff members. Where the district makes the
fiscal decisions, the school leader articulates successfully the need for appropriate funding.
| a) The school leader collaborates with staff to create and use systems and protocols for programming for
students and teachers, which incorporates an expanded learning time program, that are aligned to
student achievement.
| b) The school leader uses some partnerships to recruit, hire, and sustain personnel that enable the
school to meet the academic and social needs of the students. Where the district makes the hiring
decisions, the school leader articulates the need for appropriate staff.
c) The school leader analyzes and identifies fiscal capital available to the school community throughout
| the school year, making interim strategic decisions to fund targeted efforts aligned to school-wide goals,
considering the needs of all students and staff members. Where the district makes the fiscal decisions,
| the school leader articulates the need for appropriate funding.

| a) The school leader uses systems, including an expanded learning time program, for programming for
| students and teachers that are aligned to student achievement for some groups of students.
b) The school leader has taken some steps to secure personnel who will enable the school to meet the
academic and social needs of the students. Where the district makes the hiring decisions, the school
| leader has not clearly articulated the school’s needs.
c) The school leader makes decisions sporadically on the use of available fiscal capital to fund efforts
| aligned to school-wide goals. Where the district makes the fiscal decisions, the school leader has not
clearly articulated the school’s funding need.
a) The school leader does not have systems for programming for students and teachers or the systems,
including an expanded learning time program, are not aligned to student achievement, or an expanded
| learning time program does not exist and there are no plans to create one.
b) The school leader is not addressing the need to hire personnel to meet the academic and social needs
of the students. Where the district makes the hiring decisions, the school leader has not made an effort
to communicate with the district about hiring needs.
| c) The school leader does not connect the use of fiscal capital to school goals. Where the district makes
| the fiscal decisions, the school leader has not made an effort to communicate with the district about
funding needs.
Classroom Observations — # Visited: 37 [ Documents Reviewed:
[X] Interviews with Students — #; 15 Schedules — intervention and instructional,
Interviews with Support Staff —#: 6 PST minutes, referrals, Building mission and
Interviews with Teachers — #: 10 goals, Counselor referral form, accountability
I Interviews with Parents/Guardians — #: 5 data

. { Other: Grade Ievel meetlng

Redeploy existing resources to target early readmg lnterventlon

Continue to advocate for resources to meet the demonstrated needs of School 18.




| Principal
District administration

NA

| a) The school leader and other school administrators collaboratively developed a formal school-wide
plan, known to all staff and aligned to the district’s APPR plan, for frequently observing and providing
actionable feedback throughout the school year on teaching practices based on student data.
| b) The school leader and other school administrators are implementing the school’s observation plan and
‘ | providing timely, on-going, evidence-based, actionable feedback to staff that is directly aligned to
O | . ffective established criteria, including the teaching rubric and other agreed upon evaluation instruments, and

‘ | which encourages and su pports staff to take ownership for the next stage of their development.
c) The school leader and other school administrators monitor the plan for observing teachers and use
observation data and other measures of teacher effectiveness to assign/reassign, counsel, and provide
on-going targeted professional development opportunities in multiple formats (e.g., coaching,
| mentoring, peer support) to staff.

a) The school leader has developed a plan, aligned to the district's APPR plan, for frequently observing
and providing actionable feedback on teaching practices throughout the school year based on student
data.

b) The school leader and other school administrators are implementing the school’s observation plan and
providing timely on-going, evidence-based, actionable feedback to staff that is directly aligned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments.

c) The school leader and other school administrators monitor the plan for observing teachers and use
observation data and other measures of teacher effectiveness to assign/reassign, counsel, and provide

| on-going professional development opportunities to staff.

a) The school leader and other school administrators use an informal schedule for observing and
providing feedback on teaching practices throughout the school year and/or are developing a formalized
plan aligned to the district’s APPR plan.

b) The school leader and other school administrators are providing feedback to staff that is aligned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments.

¢) The school leader and other school administrators do not consistently use observation data to provide
on-going professional development opportunities to staff.

a) The school leader and other school administrators have no formal plan or schedule for frequently
observing teaching practices and/or providing feedback.

| b) The school leader and other school administrators are not providing feedback to staff aligned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments.

c) The school leader and other school administrators do not use observation data and other measures of
| teacher effectiveness to inform staffing and professional development decisions.

[ classroom Observations — # Visited: 37 X bocuments Reviewed:
Interviews with Students — #: 15 Schedules — intervention and instructional,
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Interviews with Parents/Guardians — #: 5 data

| X other: Grade level meeting




P rating is Effective, Developing or Ineffective, please provide aresponse in the areasbelow.

@MB M@EL@ ¥ The school Ieader WJH prowde targeted feedback to teachers and staff that is actlonable and Ieads to

| Principal

| Assistant Superintendent for Curriculum and Instruction
| Rtl Coordinator

Director of Pupil Personnel

> Professional development around high quality evaluation and feedback for teachers.
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: | All administrative staff will complete Lead Evaluator certification training by October 31, 2015
| Monthly administrative Council and principal meetings will be used to analyze teacher evaluation data.

| statement of Practice 2.5: Leaders effectively use evidence-based systems and structures to examine and improve critical individual
{ and school-wide practices as defined in the SCEP (student achievement, curriculum and teacher practices; leadership development;
community/family engagement; and student social and emotional developmental health).

R : a) The school leader models excellence for the staff in the creation and use of evidence-based systems
that are dynamic, adaptive, and interconnected and address individual and school-wide practices.

b) The school leader, in collaboration with the school community, monitors and revises evidence-based
systems that address practices used by staff members connected to improvement areas in the SCEP.

a) The school leader requires the staff to use evidence-based systems that are dynamic, adaptive, and
interconnected and address individual and school-wide practices.

b) The school leader monitors and revises evidence-based systems that address practices used by staff
members connected to improvement areas in the SCEP.

a) The school leader encourages the staff to use systems that are interconnected and/or systems are not
modified based on analysis of school-wide practices.

b) The school leader is working to develop an evidence-based system to monitor and revise practices
used by staff members.

a) The school leader does not encourage the staff to use systems, or systems do not exist to address
school-wide practices.

| b) The school leader has not taken steps to develop an evidence-based system to monitor and revise

| practices used by the staff members.
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BLT

Examine multiple systems and choose the most appropriate one to meet the needs of School 18.

By June 30, 2016

| Statement of Practice 3.2: The school leader ensures and supports the quality impleentation of a systematic plan frgud |
| coherent curricula appropriately aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet the

| needs of students.
| T B U L | a) The school leader, using a distributive leadership model, ensures that a systematic plan (i.e., a plan

| that has targeted goals to address the needs of all students and subgroups, a schedule for professional

| development support, and vertical/horizontal collaborative meeting time) exists for the quality

implementation of rigorous CCLS curricula.

b} The school leader uses the systematic plan to provide teachers access to robust pedagogical support

(i.e., inter-visitation, cross-grade conversations, exemplar curriculum models, access to expert CCLS

curriculum writers, and CCLS conferences), materials, and training aligned to CCLS curricula and

instructional shifts for individual and subgroups of students.

¢) The school leader ensures that a cohesive, comprehensive, and adaptive curricula, inclusive of clearly

| developed units aligned to CCLS and NYS standards, is used across all areas of study, including

interventions, AIS/RTI, dual credit courses, and electives, by monitoring the implementation of the

| curricula and regularly examining formative and summative assessments and student work.

| Effective

a) The school leader ensures that a systematic plan (i.e., a plan that has targeted goals to address the
needs of all students and subgroups, a schedule for professional development support, and
vertical/horizontal collaborative meeting time) exists for the quality implementation of rigorous CCLS
curricula.

b) The school leader uses the systematic plan to provide teachers access to pedagogical support,
materials, and training aligned to CCLS curricula and instructional shifts for individual and subgroups of
students.

c) The school leader ensures that staff use a comprehensive and adaptive curricula, inclusive of clearly
developed units aligned to CCLS and NYS standards, across all areas of study, including interventions,

| AIS/RTI, dual credit courses, and electives, by monitoring the implementation of curricula.

Effective

a) The school leader is in the process of developing a written plan that includes targeted goals to address
the needs of students, schedule/calendar for professional development support, and vertical/horizontal

| collaborative meeting time for implementing CCLS curricula.

| b) The school [eader is beginning to provide appropriate access to pedagogical support, materials, and
Developing training to teachers aligned to CCLS curricula and instructional shifts for individual and subgroups of

| students.

| ¢) The school leader encourages staff to use comprehensive curricula, inclusive of clearly developed units
aligned to CCLS and NYS standards, across all areas of study, including interventions, AIS/RTI, dual credit
courses, and electives.

a) The school leader has no written plan for CCLS and NYS curricula alignment across all areas of study
and is not developing one.

b) The school leader does not provide access to pedagogical support, materials, and training to teachers
aligned to CCLS curricula and instructional shifts for individual and subgroups of students.

| c) The school leader does not ensure and makes little effort to encourage teachers across all areas of

| study to use curricula aligned to CCLS and NYS standards.
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| Interviews with Teachers — #: 10
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| Professional development around high quality evaluation and feedback for teachers.

All administrative staff will complete Lead Evaluator certification training by October 31, 2015
Monthly administrative Council and principal meetings will be used to analyze teacher evaluation data.

i Statement of Practice 3.3: Teachers develop and ensure that unit and lesson plans used include data-driven instruction (DDI)
protocols that are appropnately aligned to the CCLS and NYS content standards and address student achievement needs.

' | a) Teachers use targeted agendas based on student and school data to develop collaboratively unit and

| lesson plans to meet the demands of CCLS and grade level DDI protocols (e.g., documentation of ongoing
| analysis of formative and summative assessments, student work, use of rubrics) in all grades and subject
areas.

| b) Teachers use a full complement of curricula tools, such as pacing calendars, curriculum maps, unit and
lesson plans, across all grades, content areas, and classes that incorporate a progression of sequenced
and scaffolded skills for all groups of students (including special education and English language learners)
| and use a variety of complex materials appropriately aligned to the CCLS.

| ¢) Teachers consistently monitor and adjust curricula to support the CCLS instructional shifts and NYS

| content standards and ensure higher-order thinking skills are consistently present by providing necessary
supports and extensions for all groups of students across all content areas and grades.

a) Teachers develop collaboratively unit and lesson plans that meet the demands of CCLS and grade-level
DDI protocols (e.g., documentation of ongoing analysis of formative and summative assessments,
student work, use of rubrics) and address student achievement needs in all grades and subject areas.

b) Teachers use unit and lesson plans across all grades, content areas, and classes that incorporate a
progression of sequenced and scaffolded skills for all groups of students (including special education and
English language learners) and use a variety of complex materials appropriately aligned to the CCLS.

| c) Teachers monitor and adjust curricula to support the CCLS instructional shifts and NYS content
standards and ensure higher-order thinking skills are consistently present by providing necessary

| supports and extensions for all groups of students across core content areas and grades.

| a) Teachers individually or inconsistently collaborate to develop unit and lesson plans based on student
data to meet the demands of CCLS and grade level DDI protocols (e.g., documentation of ongoing
analysis of formative and summative assessments, student work, use of rubrics) in all grades and subject
areas.

b) Teachers use lesson plans that are either inconsistently aligned to CCLS or are aligned to the CCLS but
do not use a variety of complex materials that incorporate a progression of sequenced and scaffolded
skills.

¢} Teachers either are in the process of developing protocols to monitor and adjust curricula to support

| the CCLS instructional shifts and NYS content standards, or teachers inconsistently monitor and adjust

| curricula across the school, or teachers monitor and adjust no more than twice a year for all groups of




| students across content areas and grades.
a) Teachers do not use formal structures and data to work collaboratively to develop unit and lesson
plans.
b) Teachers use lesson plans that are not aligned to CCLS.
_ | c) Teachers do not monitor and adjust curricula, and there is no plan to begin to do so.
- | [X] Classroom Observations — # Visited: 37 X bocuments Reviewed:
) Interviews with Students — #: 15 Schedules —intervention and instructional,

: Interviews with Support Staff —#: 6 PST minutes, referrals, Building mission and
- | X Interviews with Teachers — #: 10 goals, Counselor referral form, accountability

| [X Interviews with Parents/Guardians — #: 5 data
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| and that instruction aligns with the statements.
| To ensure that all center-based activities are tiered based on student performance levels.

| Principal
| Curricuplan
- | Curriculum Leaders
Literacy Coaches
Rtl Coordinator

Professional development on what Tier | instruction and intervention blocks should be structured.

Professional development will take place throughout the year during monthly grade level and faculty
| meetings as well as district Rtl meetings.

| Statement of Practice 3.4: The school leader and teachers have developed a comprehensive plan for teachers to partner within and

| across all grades and subjects to create interdisciplinary curricula targeting the arts, technology, and other enrichment opportunities.
‘ | a) The school leader and teachers consistently use comprehensive and adaptive plans to form

| partnerships and create interdisciplinary curricula targeting the arts, technology, and other enrichment
‘opportunities within and across all grade levels and subjects.

| b) Teachers consistently collaborate within and across grades and subjects to deliver interdisciplinary
curricula that incorporate the arts, technology, and other enrichment opportunities, and there is
evidence that teachers regularly develop innovative strategies for connecting these curricula with
subject-specific curricula. :

c) Teachers consistently collaborate in grade/subject level teams to formally reflect on the impact of the
interdisciplinary curricula, take immediate action to make revisions when needed, and ensure that there
is a common understanding about what is taught and why it is taught.

a) The school leader and teachers use plans to form partnerships and create interdisciplinary curricula
targeting the arts, technology, and other enrichment opportunities within and across all grade levels and
subjects.

b) Teachers periodically collaborate within grades and subjects to deliver interdisciplinary curricula that

| incorporate the arts, technology, and other enrichment opportunities, and there is evidence that

| teachers regularly develop innovative strategies for connecting these curricula with subject-specific
curricula.

| c) Teachers periodically collaborate in grade/subject level teams to formally reflect on the impact of the

| interdisciplinary curricula, take action according to a set schedule (e.g., beginning, middle, and end of the
year), make revisions when needed, and ensure that there is a common unders‘ténding about what is
taught and why it is taught.

a) The school leader and teachers address interdisciplinary curricula and develop partnerships in the
absence of a plan or are in the process of developing a plan to create interdisciplinary curricula and

| partnerships targeting the arts, technology, and other enrichment opportunities within and across all

10



{-\

| grade levels and core subjects.

b) Teachers are beginning to collaborate and discuss ways to deliver interdisciplinary curricula that

| incorporate the arts, technology, and other enrichment opportunities, or limited numbers of teachers
deliver interdisciplinary curricula within grades and subjects.

| c) Teachers individually reflect on the impact of interdisciplinary curricula, or the school leader and

| teachers are in the process of planning formal reflection time to discuss the impact of interdisciplinary
| curricula and make revisions.

a) The school leader and teachers do not have formal partnerships to address interdisciplinary curricula.
b) Teachers do not collaborate and discuss ways to deliver interdisciplinary curricula within grades and
subjects.

c) Teachers have not developed interdisciplinary curricula, or there are no plans or processes for
reflecting and revising current curricula.

| [X] Classroom Observations —# Visited: 37 Documents Reviewed:

B Interviews with Students — #: 15 Schedules — intervention and instructional,

E Interviews with Support Staff - #: 6 PST minutes, referrals, Building mission and

X Interviews with Teachers — #: 10 goals, Counselor referral form, accountability

| X Interviews with Parents/Guardians — #: 5 dats

| [X] other: Grade Ievei meetmg

Prowde opportunltles for teachers to meet honzontally, w1th a structured focus, in order to collaborate
for the purpose of designing rigorous interdisciplinary lessons and units that promote higher level

thinking skills, contain rigorous guestions and show a progression of skills from one grade level to
| another.

Curricuplan

| Faculty meetings

| Ritl Coordinator
Curriculum Leaders
Literacy Coach
Principal

Professional development focused around planning and implementing interdisciplinary lessons/units of
study.

Professional development provided during monthly grade level meetings and Rtl meetings.

' §
evelopment—

| a) Teachers have and use strategic comprehensive assessment system for using multiple measures of
| data: structure and protocols for analysis, plan to track progress over time on explicitly identified targets,
creation of pre- and post-unit assessments and have a process for adapting curriculum that
demonstrates improving individual and subgroup achievement.

b) Teachers create and use a variety of appropriate, common assessments data (including pre-, post-,

| formative and summative) across all grades and subject areas ensuring alignment between the

| curriculum and assessment tools.

| ¢) Teachers have a system for providing regular and explicit feedback to students that is based on data
and facilitates student ownership of learning. This system includes student use of rubrics to complete
assignments, student self-assessment, student tracking of individual progress, and student reflection
upon and adjustment of individual learning strategies to address explicit teacher feedback.

a) Teachers have and use a comprehensive system for using data: identified targets, pre-and post-unit
assessments and have a process for adapting curriculum that demonstrates improving individual and
subgroup achievement.

b) Teachers use pre-, post-, formative and summative assessment data across all grades and subject

| areas, ensuring alignment between the curriculum and assessment tools.

| €) Teachers provide on-going feedback on data to students, supporting student ownership of learning.

11



a) Teachers are beginning to develop a system to analyze and use data to make curricular decisions.

| b) Teachers are in the process of developing multiples types of assessments to ensure alignment

between curriculum and assessment, or the use of the variety of assessments is inconsistent throughout

| the school.
| c) Teachers are learning to provide feedback based on data to students to address student ownership of

learning.

| ¢) Teachers do not provide feedback based on data.

| a) Teachers discuss data, but these discussions do not inform curricular decisions.

b} Teachers do not use a variety of assessments, or the assessments used are misaligned.

| X Classroom Observations — # Visited: 37

| [X] interviews with Teachers — #: 10
| E Interviews with Parents/Guardians — #: 5

[X] Documents Reviewed:
Schedules — intervention and instructional,
PST minutes, referrals, Building mission and
goals, Counselor referral form, accounta bility
data

Interviews with Students — #: 15
Interviews with Support Staff - #: &

. Other Other: Grade Iel meetmg

o be | Teacher
| Principal

3@ ﬂm:m@da ' ‘
oup(s) student performance

Curriculum Leaders

| Literacy Coach
Administrator’s data from walk-throughs and observations

Lcﬁfﬂm planned to
qrﬁmﬁ@ﬁﬁm of'the

| Professional development around the use of formative assessment (not just a test) to inform teaching
| practice

' Timeline for Implementationof |
Mﬂiﬂ‘t—gajﬂ{:ﬁd{ 4

Ongoing during faculty and grade level meetings
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| Statement of Practice 4.2: School and teacher leaders ensure that instructional practices and strategies are organized around
| annual, unit, and daily lesson plans that address all student goals and needs.

| a) School and teacher leaders ensure that teachers use daily a transparent, targeted plan that is

| informed by data (summative, interim, attendance, [EPs, NYSESLAT, etc.) and grade-level and school-

| wide goals for all groups of students.

b) Teacher leaders and coaches ensure that teachers use instructional practices and strategies that are
adaptive and aligned to plans for groups of students with a variety of needs and learning styles (including
students with disabilities, English language learners and othar sub-groups) and provide timely and
appropriate instructional interventions and extensions for all students.

c) Teacher leaders and coaches ensure that teachers use data to establish short- and long-term goals
| with learning trajectories for groups of students based on identified and timely needs.

Highly Effe

a) School and teacher leaders ensure that teachers use a plan that is informed by data (summative,

| interim, attendance, [EPs, NYSESLAT, etc.) and grade-level goals for all groups of students,

| b) Teacher leaders and coaches ensure that teachers use instructional practices and strategies that are

tective | adaptive and aligned to plans for groups of students with a variety of needs and learning styles (including
e students with disabilities, English language learners and other sub-groups) and provide instructional

interventions to students.

¢) Teacher leaders and coaches ensure that teachers establish short- and long-term goals for groups of
| students based on grade-level benchmarks,

| a) School and teacher leaders are beginning to engage teachers in a conversation about aligning plans to
data.

| b) Teacher leaders and coaches support teachers’ use of instructional practices and strategies that are

| aligned to plans to provide instructional interventions to students, or teacher leaders and coaches are

beginning to support the alignment of teachers’ instruction to newly developed plans,

¢) Teacher leaders and coaches are beginning to work with teachers to establish short or long-term goals
for groups of students.

a) School and teacher leaders do not support or engage teachers in a conversation about aligning plans
to data.

b) Teacher leaders and coaches do not support teachers in the use of instructional practices and
strategies aligned to plans, or teachers are not providing instructional interventions to students.

¢) Teachers have not created goals for groups of students, and there is no plan for teacher leaders and
| coaches to support this effort.

' Classroom Observations — # Visited: 37 Documents Reviewed:
| Interviews with Students — #: 15 Schedules —intervention and instructional,
g Interviews with Support Staff —#: 6 PST minutes, referrals, Building mission and

, [ Interviews with Teachers — #: 10 goals, Counselor referral form, accountability
Interviews with Parents/Guardians — #: 5 data

| X other: Grade level meetin

eveloping or Ineffective, please provide a respons
To group students

for small group instruction during the intervention block based on skills rather than
reading level alone.

ribe the district resources t Linda Carr — Consultant

| used to implement the actionsin | Principal

this area to improve the identified | Rtl Coordinator

s performar Curriculum Leader
level. Literacy Coach

NYS Reading Conference
Professional development focused around the Continuum of Literacy and Learning

PO @j@ﬁ”‘ pleme
_actions inthisarea.

| Ongoing throughout the school year and summer 2016
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Statement of Practice 4.3: Teachers provide coherent, and appropriately aligned Common Core Learning Standards (CCLS)-based
|_instruction that leads to multiple points of access for all students.

a) Teachers use instructional practices that are systematic and explicit, based on sequential lesson plans
appropriately aligned to CCLS (or content based standards), and reflective of the CCLS SHIFTS to instruct
all groups of students.

b) Teachers stimulate deep levels of thinking and questioning in students through the use of adaptive
CCLS (or content based standards) instructional materials that contain high levels of text and content
|_complexity and multiple strategies to provide a wide variety of ways to engage in learning.

| a) Teachers use instructional practices appropriately aligned to CCLS (or content based standards) lesson
plans are reflective of the CCLS SHIFTS to instruct all groups of students.

b) Teachers stimulate student thinking by asking questions through the use of adaptive CCLS (or content-
based standards) instructional materials that contain high levels of text and content complexity.

a) Teachers are beginning to develop lesson plans that are appropriately aligned to CCLS (or content
based standards) and reflective of the CCLS SHIETS to inform their instructional practices, or some
teachers use instructional practices aligned to CCLS lesson plans and reflective of the CCLS SHIFTS in
specific content areas.

b) Teachers across the school do not consistently ask higher-order thinking questions, or the instructional
materials do not contain high levels of text and content complexity.

‘ a) Teécher-inr.trut;tion is not aligned to CCLS or content-based standards and not based on lesson plans.
| b) Teachers use strategies and ask questions that require only basic knowledge of the subject and limit
ways in which students are able to acquire learning by providing a single point of access for all students.

| X] Classroom Observations — # Visited: 37 [X] Documents Reviewed:

Interviews with Students — #: 15 Schedules — intervention and instructional,

1 Interviews with Support Staff —#: & PST minutes, referrals, Building mission and

- | X Interviews with Teachers — #: 10 goals, Counselor referral form, accountability
| X interviews with Parents/Guardians — #: 5 data

[X] other: Grade level meeting

ce levels,

| Group students for small group instruction during the intervention block based on skills rather than
| reading level alone.

Linda Carr — Consultant
Principal
 to h | Rtl Coordinator
subgroup(s) forman | Curriculum Leader
% - | Literacy Coach
| NYS Reading Conference

"_‘.;; Professional development focused on differentiation instruction and balanced literacy (shared reading,
|| interactive read alouds, word work, independent reading and guided reading).

; lementation o % | Ongoing throughout the school year and summer 2016
‘milestone dates for the plannin

implementation, and review of
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Statement of Practice 4.4: Teachers and students work together to implement a program/plan to create a learning environment that
| is responsive to students’ varied experiences and tailored to the strengths and needs of all students.

' T8 r ~ | a) Teachers use a program/plan that contributes to positive reinforcements of behaviors by using

| behavioral expectations that are explicitly taught and promotes an environment in which students are
 citizens of their class, and there is a common understanding of how one is treated and treats others.

| b) Teachers work together with students across the school to acknowledge diversity, provide access to
learning and social opportunities, and encourage students to have a voice in their educational

| experience.

¢) Teachers foster student buy-in and adapt to the changing needs of the student population and
collaborate with other teachers to create thoughtful learning environments that incorporate student

| values and perspectives.

| a) Teachers use a program/plan that promotes a common understanding of the classroom envirenment
envisioned by the school community and explicitly teaches students behavioral expectations and

| recognition of acceptable and safe behaviors.

b) Teachers work together with students to use strategies that acknowledge diverse groups of students
and their needs.

| c) Teachers foster student understanding and adapt to the changing needs of the student population and
| create thoughtful learning environments that incorporate student values and perspectives.

| a) Teachers have a program/plan for acceptable student expectations and are developing strategies for
the program/plan to be consistently enforced or recognized by students, or teachers have a
program/plan for acceptable student expectations, but do not enforce it.

b) Some teachers use strategies that acknowledge diverse groups of students and their needs, or

| teachers are developing strategies that acknowledge diverse groups of students and their needs.

c) Teachers are discussing strategies that address the cha nging needs of the student population and
reflect student values and perspectives.

a) Teachers do not have a program/plan that establishes acceptable classroom expectations for

| behavior.

| b) Teachers’ strategies do not acknowledge diverse groups of students and their needs.

{ ) Teachers do not use strategies that address the changing needs of the student population and reflect
_ | student values and perspectives.

| [X] Classroom Observations — # Visited: 37
[X] Interviews with Students — #: 15

| X Interviews with Support Staff — #: 6
Interviews with Teachers — #: 10
Interviews with Parents/Guardians — #: 5
X other: Gra

Documents Reviewed:

Schedules — intervention and instructional,
PST minutes, referrals, Building mission and
|_goals, Counselor referral form, accountability
data

 Actions o7 : : : the ' ndees
| improve the id d ) |

students’ needs.

| Linda Carr — Consultant
; : | nt it ! Principal

this o improve the identified Rtl Coordinator

subgroup(s) student perfor ] | Curriculum Leader

levelsSR - | Literacy Coach
L _____ ' % | NYSReading Conference
Describe the professional | Professional development around multiple intelligences
development activities plannedto

: ed
ntation of

By June 30, 2016
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determine the rating,
Check allthat apply.

| Statement of Practice 4.5: Teachers inform planning and foster student participation in their own learnin
of summative and formative data sources (e.g., screening, interim measures, and progress monitoring).

| a) Teachers use a wide variety of relevant data to
| grouping and determine the appropriate intensity
b) Teachers use summative and formative assess
: interim measures and outcome asse
students’ strengths and needs,

c) Teachers provide frequent and rel
students draw on the feedback so th

g process by using a variety—|

create adaptive lesson plans that account for student

and duration of instruction.

evant feedback to students based on
at they can reflect upon and assess their OWn progress.

ments, in‘ciuding-screeningf progress monitoring,
ssments, to develop highly dynamic and

| a) Teachers use data to create t
| for most students.

b) Teachers use summative and formative assess
including student grouping and instructional stra
c) Teachers provide frequent feedback to studen
students with next steps for students to take to p

ment
tegies.
ts ba
rogress.

argeted plans and adjust student groupin

responsive plans based on

the analysis of timely data, and

data to inform instructional decision making,

sed on the analysis of timely data and provide

| a) Teachers are beginning to use plans for. adjusti
| b) Teachers are in the process of using summativ
decision making, or the practice of using data so
| instructional decision making is inconsistent.

¢) Teachers provide limited data-based feedback to students.

gs and instructional strategies

ng student groupings and instructional strategies,
e and formative assessments that inform instructional
urces and analyzing the information to inform

| ¢) Teachers provide feedback tha

a) Teachers do not have or use plans for grouping students and adjusting their instruction,
| b) Teachers do not use summative and formative assessments to inform
t is not purposeful or based on data.

instructional decision making.

—-.-__f___;(d/‘. e —
C1

| Develop

Classroom Observations — # Visited: 37
Interviews with Students - #: 15
Interviews with Support Staff — #: 6

| X interviews with Teachers — #: 10

| X interviews with Parents/Gu
_ | X other: Grade level meeting

| Enhance teacher/student com

ardians— #: 5

ce

N _@ﬁ‘ nleas

munication to drive

8

Documents Reviewed:
Schedules — intervention and instructional,

PST minutes, referrals, Building mission and

goals,

Counselor referral fo rm, accountability

data

al se

...A_

tt

in

B Expand the use of the Data Feedback Strategy (DFS) process

| Efficacy Institute consultants

plement the actions in Principal
this area to i he identified |
rform | Rtl Coordinator

ities planned'to |
rea.
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leadership model, establishes a deliberate system, understood
and followed by all staff members, that allows each student to be well known by a designated adult and
positively reinforces academic success for all students.
b) The school leader ensures that all staff members know and use a strategic and comprehensive system
for referral and support for all students that includes researched-based programs and practices intended
to promote academic success, family engagement, and student emotional health and wellness.
| c) The school leader ensures that all stakeholders strategically use data to identify areas of need,
cultivates purposeful partnerships to promote student social and emotional health and academic
achievement, and leverages internal or external resources to support and sustain the system.
a) The school leader, together with staff, establishes a system that allows each student to be known by a
designated adult and positively reinforces academic success for all students.
: b) The school leader ensures that all staff knows and uses research-based programs and practices for
O | Effective referral and support for all students that address social and emotional developmental health and
’ | academic success.

c) The school leader ensures that all staff members use data to identify areas of need and leverages
| internal resources to promote student social and emotional developmental health.
| a) The school leader is working with staff to develop a system that will allow each student to be known
| well by an adult, or the system that exists is inconsistently practiced by staff members.
b) The school leader is developing a system of referral and support that addresses the social and
( emotional developmental health and academic success of students, or the system that exists is not
| consistently used across the school.
| c) The school leader is developing or improving the mechanism for staff members to use data to identify
| areas of need connected to student social and emotional developmental health, or data is used by some
staff members to promote student social and emotional developmental health.
| a) The school leader has not prioritized the development of an effective system that will allow each
| student to be known by an adult.
| b) The school leader has not developed a system of referral and support, or the system in place does not
address the needs of the students.
| ¢) The school leader has not made the use of data a priority in identifying student areas of need
| _connected to social and emotional developmental health.
| X Classroom Observations —# Visited: 37 Documents Reviewed:
| Interviews with Students — #: 15 Schedules — intervention and instructional,
X interviews with Support Staff —#: 6 PST minutes, referrals, Building mission and
Interviews with Teachers — #: 10 goals, Counselor referral form, accountability
Interviews with Parents/Guardians — #: 5 dats

X other: Grade level meeting

areas below.

To create a building-wid are the social emotional needs of students,

Principal

District Social Emotional Coordinator
Scheol Counselor

School Psychologist
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: systematically promotes avision for cais]

based practices aligned to the school
nal developmental health,

ping a curriculum or program to su
( social and emotianal developmental health,
| b) The school is developing wa

social and emotional developmental health.
Classroom Observations — # Visited: 37
Interviews with Students — #: 15
Interviews with Support Staff — #: 6
Interviews with Teachers - #: 10
X Interviews with Parents/Guardians — - 5
Grade leve| eeting
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Principal
| Rtl Coordinator
| All building staff

Describe the district resourc Stobe |
usedito implement the actionsin

| leve - S Y

| Professional development focused on the implementation of PBIS

1 | Bylune 30, 2016 all teachers and staff will be trained in implementing PBIS
- milestonedates for the planning
| implementation, and review of
‘ activitiesimplemented in this a

Vision. ;
a) The school commu hity collaborated to develop and uses a plan that incorporates protocols and
Processes to communicate the important roles and contributions of all stakeholders in ensuring
appropriate supports are provided to all students.

b) Across the school community, students, teachers and parents have a voice in the decision-making
process for developing their school culture and work together and have active roles in ensuring the
school's vision pertaining to social emotional developmental health is achieved.
c) The school community has implemented a system for monitoring and responding to student social and
emotional developmental health needs, which ensures that adaptive measures are implemented specific
| toindividual student needs when growth is not actualized,
: a) The-school.community'has and uses a plan that incorporates protocols and processes to address
stakeholders’ roles in contributing to how student supports are provided to all groups of students.
| b)Across the school community, students, teachers and parents work together and have an active rolein
| ensuring the school’s vision pertaining to student social and emaotional developmental health is achieved.
| ¢) The school community has implemented a system for monitoring and responding to student social and
developmental health needs, which is used 10 support teachers as they address student needs.
| a) The schoal community is developing protocols and pracesses for stakeholders to discuss their role in
| providing appropriate student supports for all groups of students.
b) Across the school community students, teachers and parents inconsistently contribute towards
| ensuring the school's vision pertaining to student social and emotional developmental health is achieved.
| ) The school community is developing a system for monitoring and responding to student social and
emotional developmental health needs,
a) The school community has no protocols and processes in place to identify stakeholders’ roles, or the
protocols and processes that exist are not aligned to student supports.
| b} Across the school community, students, teachers and parents do not understand or act on their role in
ensuring the school's vision pertaining to student social and emotional developmental health is achieved.
c) The school community has not prioritized the development of a system to monitor and respond to
| student social and emotional developmental health needs.
Classroom Observations — # Visited: 37 Documents Reviewed:
| XK Interviews with Students — #: 15 Schedules —intervention and instructional,

| X Interviews with Support Staff —#: 6 PST minutes, referrals, Building mission and
| . Interviews with Teachers — #: 10 goals, Counselor referral form, accountability
bri Interviews with Parents/Guardians — #: 5 ‘ﬁta

i Other: Grade level meeting
Developing or Ineffective, please provide a respor

on and goals to address the social and emot

ional needs of all students.

Principal
Director of Special Education
Faculty Meetings
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I
| this area

subgroup(s)
levels

T e
Orm: i

[ake)

Grade Level Meetings
| School Psychologist

| School Social Worker
| School Counselor

| Professional development of socjal developmental health for students.

Ongoing throughout the year (embedded in the classroom

» 1O

h structures to

| SPace and resources) for how to
and emotional developmental h

| b) The school Ccommunity uses a
supports to students.

d the need for using data to support Students,
bservations — # Visited: 37 X bocuments
Interviews with Students — #: 15
| B Interviews with Support Staff — #: 6
Interviews with Teachers — #: 10
Interviews with Parents/Guardians — #: 5
Other: level me
. ive,

nito i ifies a plan
up(s) | monitor and share the social emotional needs of students.

Principal
| District Social Emotional Coordinator
| School Counselor
| School Psychologist
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Investigate systems for tracking, monitoring and sha ring the social emotional needs of students.

By June 30, 2016

Q&Kﬁ@[ﬂm&f# Please

nt—Please proy
estone dte for el

p nentation, and review

s that reg: nt o
ol leader ensures that regu L gh
2vem e P e IRRET eu Lo o R AN VA o :
a) The school leader, in collaboration with the staff, ensures that staff

menﬁberé are knowlédgeab-le ;
about the school's priority and plan for students to graduate from high school and complete
postsecondary education (college, CT, E) with advanced competence, and school staff regularly

| communicate this priority to students, parents, and community leaders in ways that are appropriate for
the grade level of the students.

b) The school community implements proactively the plan to create diverse and meaningful
| opportunities for engaging students, families, and community stakeholders in the conversation regarding
| high expectations for student academic achievement and uses multiple points of entry to provide tips

| and tools focused on student learning and development.

| c) The school leader and community review and assess routinely how parents respond to the efforts to

| build family-school partnerships to foster high expectations for student academic achievement and make
| timely adjustments if strategies are not working.

" | a) The school leader makes it a school-wide
school-wide expectations and plan pertaini
| appropriate information about college and
b) The school community implements the p
regarding high expectations for student aca
| student learning and development.
c) The school staff reviews and assesses how
relationships and makes periodic adjustment
| a) Most of the school staff members are kno

| achievement, or the school leader is develo
| families.

| b) The school community is beginning to use a plan to encourage students and families to learn about

the expectations for student academic achievement, or a limited number of staff members are having
these conversations with students and families.

¢) The school staff is working to adjust their efforts to
| staff regularly review and adjust their efforts to buil
| student academic achievement.

| a) The school leader has not prioritized commu
| achievement, and there is little or no evidence
| and families.

b) The school community does not
student academic expectations.

c) The school staff is neither examining nor adjusting the school’
students and families to foster high expectations for student aca
Classroom Observations — # Visited: 37
X interviews with Students — #: 15
e [X] Interviews with Support Staff ~ #: 6

priority for all students and their families to be aware of the
ng to graduating from the school and provides age

postsecondary CTE programs to students and their families.
lan to foster conversations with students and families

demic achievement and provides tips and tools focused on

parents respond to the efforts to build family-school

s to those efforts if strategies are not working.

wledgeable about the expectations for student academic
ping a plan to communicate the expectations to students and

build family-school relationships, or only some
ding relationships to foster high expectations for

nicating high expectations for student academic
that staff communicates these expectations to students

promote or engage students and families in conversations regarding

s efforts to build relationships with
demic achievement.
Documents Reviewed:
Schedules — intervention and instructional,
PST minutes, referrals, Building mission and
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& Interviews with Teachers — #: 10 goals, Counselor referral form, accountability
| B interviews with Parents/Guardians — #: 5 data

~ | K other: Grade level meeting
rating is Effective, Developing or Ineffective, please provide a response in the areas belov
his'a be taken to. - | Develop a plan that articulates how the building ill foster reciprocal communication.
subgroup(s) |
=33

tresource: Principal
I the actions| | District Parent Engagement Coordinator
a toimprove the identified | All staff

ment —Please provide
milestone dates for the plannir

h fami
nsive plan to use multiple, interactive communication tools to provide

families regular opportunities for purposeful, strategic, and authentic dialogue about school and student
| issues and concerns.
b) The school staff has a shared commitment to use consistently the plan for communicating with
parents and stakeholders (i.e., translating all documents in multiple languages and communicating in
| variety of ways) to ensure that they clearly understand the school’s priorities concerning student
progress, achievement, and needs.
c) The school staff regularly monitors the effectiveness of their communication to and solicitations of
| family feedback in all languages concerning student achievement, needs, issues, and concerns using
| _multiple interactive communication tools and makes revisions to the plan when necessary.
| a) The school staff has a plan to use multiple tools to communicate with families about school and
student issues and concerns.
| b) The school staff uses a plan to communicate with parents (i.e., translating all documents in multiple
languages and communicating in a variety of ways) concerning student progress, achievement, and
| needs.
| c) The school staff monitors the effectiveness of its communication in all languages and responds to
_| family feedback concerning issues and concerns.

| a) The school is creating a plan for communicating with families about school and student issues and
concerns in pertinent languages, or the school communicates with families about school and student
| issues and concerns using the most prevalent languages.

b) The school staffis developing a mechanism for sending documents to families in their native
| languages, or the school staff translates select documents into languages they identify as prevalent.
€) The school is beginning to have conversations about the effectiveness of its strategies for
communicating with parents.
a) The school communicates with families about school and student issues and concerns without
considering translation needs.
| b) The school staff does not send translations of documents to families.
$ | €) The school does not reflect on its strategies for communicating with parents.

Please indicate the evidence used't Classroom Observations — # Visited: 37 [X] Documents Reviewed:
' det ';;mj;@{'i’f@ﬁg{ﬁf@ Interviews with Students — #: 15 Schedules — intervention and instructional,
| Checkiall that.apply. Pl Interviews with Support Staff - #: 6 PST minutes, referrals, Building mission and
bok Sianas | Interviews with Teachers — #: 10
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. Interviews with Parents/Guardians — #: 5 goals, Counselor referral form, accountability

| [X] other: Grade ievel meetsng

SED
District ESL Curriculum Leader
| R-BERN

e the professional | NA
: pment activities planned to.
support the implementation of the

| NA

developed a plan to ensure that all staff members understand how to create and sustain high levels of
family engagement by teaching all parents ways to support student learning and growth.

b) After consulting teachers, student support professionals, and representative parents, the school
leader provides professional development to all school staff on how to actively seek and sustain
partnerships with families and community organizations that are linked to the school’s plan for engaging
| parents to support student success.

a) The school leader, in collaboration with pertinent school staff and community agency partners, has
developed a plan to ensure that classroom teachers and guidance staff understand how to create and
sustain family engagement by teaching a group of parents, representative of student demographics,
ways to support student learning and growth.

b) The school provides professional development to school staff on how to actively seek and sustain
partnerships with families and community organizations that are linked to the school’s plan for engaging
parents to support student success.

a) The school leader is in the process of developing a plan to teach parents ways to support student
learning and growth.

b) The school is in the process of implementing a plan to provide professional development to school
staff on how to develop partnerships with families and/or the community, or the staff is not fully

| implementing the strategies in the school’s plan.

a) The school leader is not working on a plan to teach parents ways to support student learning and

| growth.

b) The school does not provide professional development for staff concerning developing partnerships
with families and/or the community.

| Classroom Observations — # Visited: 37 Documents Reviewed:

| Interviews with Students — #: 15 Schedules — intervention and instructional,

| g Interviews with Support Staff - #: 6 PST minutes, referrals, Building mission and

‘1 Interviews with Teachers — #: 10 goals, Counselor referral form, accountability
Interviews with Parents/Guardians— #: 5 data
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. Other Grade level meeting

Prowde professnonal development to school staff on how to engage famllles in thew child’s educatlon as
| well as work with and utilize community agencies to sustain partnerships.

District Parent Engagement Coordinator
- | Principal
| All school staff

3 District parent engagement coordinator will provide professional development to school staff on how to
| engage families in their child’s education as well as work with and utilize community agencies to sustain
partnerships.

By June 30, 2016

e g
e PRRSE Y
a) School Ieaders data specialists, students pport professionals, program coordlnators and commumty
agencies share data and integrate data systems in order to identify family needs and target appropriate
| support strategies.
b) The entire school community ensures that student data is shared in a way that families can
understand a child’s learning needs and successes, proactively advocate for their children, and partner
|| with the school to provide appropriate student support.
) School leaders, data specialists, student support professionals, and program coordinators use data to
identify family needs and target strategies to address them.
b} The school community ensures that student data is shared in a way in which families can understand
student learning needs and successes and are encouraged to advocate for student su pport.
a) The school staff recognizes that there is a need to share and integrate data systems to identify family
| needs, and a plan is being developed to do so, or the school staff uses data but i is not working with the
> Developing school's partnerships to share and respond to data pertaining to family needs.
[ b) The school community inconsistently shares data regarding student learning needs and success that
| families can access and understand.
a) There is no evidence that school Eeaders data specialists, student support professionals, and program
' coordinators have prioritized or recognized the need to share and integrate data systems.
|_b) The school community does not share data with parents in ways they can understand.
! Classroom Observations —# Visited: 37 Documents Reviewed:
X Interviews with Students — #: 15 Schedules —intervention and instructional,
] Interviews with Support Staff —#: 6 PST minutes, referrals, Building mission and
| [X] Interviews with Teachers — #: 10 goals, Counselor referral form, accountability
X interviews with Parents/Guardians — #: 5 data

. Other ade level meeting

mmmmﬂﬁm M_xgma:f@ ;
student performance levels.
i ST

Describe @ﬁgﬁg{@ {mw District Parent Engagement Coordinator
|used toimplement thelactionsin | Principal
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the professional 7 [ Provide professional development on easy ways to communicate the CCLS and assessment data in order
I ictivities pl | | to share this information with all families

| Provide support to families on the use of data to advocate for their children

V! By August 31, 2016 professional development will be provided in this area.

activities implemen
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onal information that is relevant to the Local Assistance Plan but is not addressed in the tenets
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